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This paper discusses the concept of '"success" as applied (used) in post-

- & »
-

- secondary education. First, alternate uses of the concept as used in various
- - * ’
V2 ’ /

pﬁblications js reviewed and then, the author provides his appraach which is

illustrated Ehrough case studies conducted at Empire State Colle\k'; New Models
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’ " This paper is based on a larger report entitled New Models for Career

-

Education - A Preliminary Evaluation, August 1975, conducted by the Office of

Research and Evalhation with the fdil cooperation of Déan Sr. Mary Ann Biller,
" the faculty, and staff at the Lower Hudson Regional Learnlng Center. This hork &9
is partially Supported by a grant from the Fund. for the Improvement of Postsecondary
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1. 1ntrobucTioN ) L
-

ON 1t CONCELPT OF "SUCGCFSS"

At _ESC, we have been developing and testing PERC--Piogréhtﬁffecgjvehess and ‘
//V/ e » A

" Related Costs--a frameworh that purposc unites the measurement: of outcomes and costs.

for individual academic programs. , Centré%?to-the work is consideration of what

[

constitutes '"success" and how this is approcched methodologically. IS

Without getting into an extensive review of relevant literature at this time,

certain summary oﬁservations can be suggested, however, about what has been said.

ahout and done with the concept of ''success” in education. i

-

- ~

" Evaluating the "success'" of postsecondary education programs has occurred in
AN

the past. Recall the Cartter/ACE rankingé of graduate programs,. pumerous graduate

.
- Vg e

foliow-up studies, individual case studies of institutions like Benningtpn,,ﬂarJéfa;

3

Johnston, etc., €conomic analyses of college graduate earnings, various published

data .on the eﬁployability of college graduates, and recent studies of‘nontraditional

analyze and evallate widely disparéte.dimensions of the postsecondary education arena

- -
«

So, there is a track record of cohcern about and analysis of "success” in educat iom
b

ot .

B “ L gl
These studies and surveys of success have certain commgn features: J&First, they

are often macro-scopic. An ent%;e’institution is the unit of analysis or a single

issu€ - serving poor people - is studied on a regional or national scale. Programs

@ithin institutions are generally not the focus of analysis and evaluation. Accredi-

.o
-

tagéon by national or regiqnal agencies and associations .often stimulate program

evatuation. Increasing use of long-range plénn{ng techniques by colleges and uni-
-% -

vérsi{les also encourages program analysis and evaluation. Second, prior studies
R . - , .
are £
s . .
lTongitudinal and systematic,ﬁiﬂdies*have not. existed. Clearly, "value-adding", has

k] - v . .
by decision-makets. Third, the evaluation strategies used |,

e

not. been valued highly

i i
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and extended degree programs. And, of course, wé have the Kerr Carnegie series which]

1

|
|
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onc-shot efforts. The time; energy, resources, and interest to do more éxtensivei
; J




' '_:°are'fr&chntl} uni 'men51ona1 (hhat)-—test scores or course grades or graduabe -

ned salary -or etc.-~and 51ng1e perspect1Ve standard {who)}w=-

-

school attendance

as - students view 1t, or as faculty view it, or as researchers view it--and they rely

.

- - ‘ hcadgly on.a partlcular method.of evaluatlon ~ like self- rat1ngs, or imterviews-or-~ 7
v R . ‘. . -
observations o external Judges or commerc1a1 tests. Incre351ng1y, we thlnk in

_multlple ways 4nd make Judgments—u51ng varlous sets of standards. And fourth _success

is not correlated ‘with expense. The- questlon is 51mply ‘What prlce for-success?

-

- Expense is usually analyzed An f1nanc1a1 terms. Shortly thls must be expanded to

e L - -,

" include nonmonetary dlmens1ons—-psycholog1cal personal sat1sfact10n, and social

- ) ST T e B PR s
beneflts. G - A : 2 >
L e L. - - s
L= T - - » -

What the above observatlons boxl down to is this: we do.mot have much cumulative

- - - R
experlence wrth the assessment of program success 1n postsecondary 1nst1tut10ns.

«  'Basegmon experience W1th PERC, the following approach--a.MUltlple perSpectlves

LY

strategy-~-is oﬁfered as a useful way to th1nk about program success, its measurement,4

-
.

and ﬁﬁé correlates of success.i,v

£3
The ‘multiple perspectlves strateg)’ developed for the F‘ERC model resw upon

. three components: multlple sources of data, multlple méthods of collectlng data,

/-_ 4'

and multiple evaluators. The primary ratlonale behind the strategy is. that no-s1ngIe

- individual or group can detérmlne the. full nature of student learning, change, and

¢ - - F-
. -~ oL i o -
. . . ;
. ‘ See - .. R L AT L

development. P

1 N b o
- ' Student Learnlng and growth is a complex process, not yet well understaod so
- J ¢

reliance upon a single source of data is risky. For example, tgst scores provide,

. according to many, a reasonable estimate of. cognitive achievementJ Byt, at best,
t testsaaook at student mastery of content. Better also to find othef sources of data.
Another important concern of PFhC is to utllléé a variety of data collection
. L] #
methods. Ihtcrv1ews, ra%rngﬂformsxnsurvey 1nstruments” content analysis, observa-
L] . -

¥
‘ tfon’and‘tests are all 1mportant tools for.obta1n1ng a full picture of what is

A ‘

. . -




. - ’

, -
' outcomes..,The_multiple perspective approach should be able to reveal them. The

‘happenings/to students. Note that this means uSe of qualitative as well as quanti- .

[ et

’ evaluaxor. This approach conceptual1zes the learn1ng/teach1ng process as complex,

‘1nteractrve, and wnique but also patterned. As a result for certain kinds of stu-

". the variety Gf/audiences. : .

B ‘:3_ i —' -

Ny

. . -~

tative techniques. The aim is to develop chains of €vidence of where program impacts
‘. ) Pt )“’/// ' '
have occurred. L T

¢

Multiple evaluators are also a key component to a mult1ple perSpect1ves strategy.

" Khile faculty trad1t10nally assegs student learn1ngtand program effectlveneSS, stu-
. .- .
dents and others including educatjonal researchers also-can prov1de ‘richness to an °

. ¢

evaluation Since effectiveness :é\often in the eyes of the beholder, multiple

evaluators are important to informed dec151on—mak1ng.

. Overall 'the multiple'perspectives approach‘posits certain common evaluations

| e

that will be reflected in the var1ous research techn1ques as Well as certain unique

Judgménts that may reflect the part1Cular vantage p01nts and knowledge of a given_
-

. s N

dents worklng with’ certaln_klnds of . faculty, there ought to be 1dent1f1ab1e common

ey T o - S - . . 4
researchers task is then to present them in understanding and convincing ways to

EMPIRE STATE COLLEGE;: A NEW KIND OF COLLEGE ) S E

Empire State College is new. It was founded in 1971 to help people get a

college education in alternative, flexible and human ways. It builds on the

strength of the State University system, of wﬁich it is part. - EmpireJStafe is

»

i 30

designed as ‘h state-wide institution. It has no campuses and does not duplicate

the specialized facilities or libraries common to residential campuses. The
‘Q ! - :‘

heart of -Empire State College is its new way of organizfng college studies. Here
is a brief summary: ) ‘ . i
M

« W . N -

'+, 1., The student and a mentor design a degree program that meets the student's ¢
A s g A

objectives and the college'lcarnipg;obggéiiﬁgs. The degree program is subject to
- - Y - .

approval by a faculty committee. - ig

L]




i

- * 2.. Depending upon what the degree program is the student may receive college

credit for prior school and nonschool learning. This credit takes the form of

- %
advanced standing toward an Empire State-College degree. The student prepares a

portfolio of prior learning that describes the individual degree program, prior .

Jearning, and the relation between the two. The portfolio also provides evidence that

- -

the clalmed learning has taken place.-

. 4

3. After the amownt of advanced standlng is determihed, the student completes

the rest of the degree program‘through individually designed learning, contracts.
ey e o | .
Learning contracts are dravwn between student and mentor, with the approval of the

-

dean, and they describe in detail the learning activities the student will undertake

~:as well as the expected results. ‘ R
f '\ .

1

-y

4. A fagulty mentor he¥bs the student as adviser, instructoy, and evaluator, .

-

} - ,.' > - . ° LS M
.» ®He advises the student on degree programs and requests for advanced standing, and

. [y

e

works with the‘student in desigﬁing learning conttacts.

5. Learnlng contracts make use of learning résougces such as 'modules,
llbrarles, current employrent work internships, 1ndependent study courses, and

courses at othef institutiens. ' . i

3

- 3 - a
.

NEW MODELS FOR CAREER EDUCATiON (NMCE) PROGRAM OBJECTIVES

A multi- faceted evaluation plan was, layed out for NMCE. This report'focuses

- . N N

¢ on one part of the plan -- the assessment of student learning and persohal develop-

megt. In order to proceed, the-objectives of NMCE with régard to interided student,

¢ -

outcomes are needed. This is found by-excerpting from certain NMCE documents.
] . N . B ,

# . ‘ R
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First, the general objectives of NMCE are contained in the following statement

The New Models for Career Education proposal drew recognition
to an attitude towvard career education which is increasingly
gaining advocates. “Rather than viewing a career as a vocation

! - or a dreary necessity, persons understand that work can be an

' integral component of self-concept, self-expression of one's

- ‘ inner philosophy of life as well as a principal means of self-—

realization. Career education in contrast with what has tradi-

— tionally been called 'vocational education' encompasses not

only training for entry-level job skills and a vehicle for
continual updating, but also includes a broader base of atti-
wpdinal and intellectual development needed to cope adequately .
ithin a largely technological environment. In addition to
acquiring skills which will enhance one's employability, career
education also has in its objectives ‘the development of other
human competencies: problem-solving skills, communication
skills, self-confidence and career ‘awareness. The rapidity of )
change, which affects all levels of society and can qu1ck1y make .

- career competencies outmoded, has clearly emphasized 'the in-

‘ creased need for persons to develop such learnings. No longer
is it safe to think in terms of 'a' career. Career preparation
and updatlng, as learn1ng, has become 'continuous.' Increasingly }

]
|

1

mobile patterns point out that a career is better thought of as
progress along a pathway with many possible intersections, rather
than arrival at a final destination. Education should assist per-
sons in acqu1r1ng not only skills but also knowledge, -attitudes
and competencies in’ order that they may make informed choices as
they- are 1ncrea51ng1y called upon to 'shlftﬁgears' in their per-

. sonal and work life.’ . ;

' In more specific terms, NMCE aims to develop career programs which: (1) combine
on the job experiences with academic s;udy,htijaare based ¢h the student's needs,
plans, and aspirations, and the career training requirements as they see them,

(3) can.include the expectations of the emplo{ers as well as®potential employers, any

4
(4) meet the requirements and approval of professipnal and licensing organizations. 1
;
|
b
i
|
i
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~ . -
Thesg objectives arg mot utilizing various approaches or "models." One model

iy

allows the development of .individually tailored’degree programs in four career
. ¥ ~

areas - business, allied health, humar services, engineering technologies. A
. - ) - . . .

second model uses an industrial or institutional site for planning whereby the
needs of the institution for:upgrading and credentialing employees are carred out

within the ESC academic Structure. Model three is directed-particularly at students
! -5

con51dered unprepared for the world of work. A fourth model attempts to address the
problem of certification, licensure, and/or reglstratlon of programs. Comp
based learning is central to this modél. "Step-in-step-out," the core idea of

model five, allows students to explore’career areas Or themes, examine the viability

of college experience, test interests, develop.needed skills, and gather information
for career change, upgrading, 4nd/or improving opportunities. The “homebound" model

.

concentrates on a population who, because of physieal and/or -emotional conditions,

are not adequately served by higher education. And lastly, model seven - consortia

.

draws together in student'programs rich and ‘varied resources avallable at dlfferent

.

institutional sites, e.g., community college, state hospital, child care facility,

correctlonal facility, etc. ﬁa!ﬁbs, the NMCE program places particular emphasis on

~

*

job/career-related learnings and attitudes, and where possible and appropr1ate,

4 '

encourages close planning and designing of NMCE student work between employer,

mentor, tutor, and student. Second, students in NMCE tend to bring more work experi-
'—__’_{._v._———————?——‘"—‘"(“ PR -

ence credit in their.advanced standing and degree program. Third, NMCE students,

W

in the ma1n, are half-time students. Nearly 80 perce‘ikof these students are registe

-

‘. for half-time contracts. Presumably, many are also regularly employed on-a fuil- or

i

part-time basis. Eourth, learn1ng contracts for NMCF students place gleatel emphasis
: H , N ".i
* on ,career rather than a liberal arts oriented content. And lastly, "br;dg&ng" and "

. e X

-
-

. el L ' TV TN ]
- . ‘ . _»'»a' Y DR . ~j
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. .
to provide .corcentrated opporturities for students to explore carcer eptions.

PROFILE OF ENROLLED STUDENTS

e

Four different audiences are identified for the NMCE program -"those presently
N ‘bt
—~. employed, the holder of an A.A.S.'or A.0.S. degrce, persons "unprepared" for the
world of work, and the person who feels inadequately served by traditional college

' or by LSC.
The NMCE enrollment is approximately 120 students*’*The NMCE student, wh1le

N

about the sage age as the Lower Hudson student, is one year older than the" ESC

’

student (see Table 1)*. The male population is slightly h#iher than both 'Lower

Hudson and the entire College fsee Table 2). The largest #tea of difference is in

¢

student status. NMCE reports 80 percent half-time students while. Lowe# Hudson has

NMCE students (39%) that have at least two years of college is lower than Lower »
Hudson (47%), howevér higher than the entire college (30%). This same pattern holds

- .

true for one to three years 'of prior college. NMCE has 66 percent of their students

wifh e to'ﬁixec years of college, Lower Hudson has 78 perecent and the entire col-

’ . 4

i

. . .o j
57 percent and the entire College has 45 percent (see Table 3). The percentage of

. . . i > |

|

|

|

|

|

4

4

%

lege has 55 percent. (see Table 4). Over half (57%) of the enrollment of NMCE hold ]

|

a job wh1ch;can be classified as prof9951onal, semi-professional, executive or super-
visory. Semi- or unsk111ed p091t10ns are held by 15 percent of the student (see . R

Table 5). Most NMCE (570) students consider one of the four carcer areas of Human i
NS . :

¢

Services, Business, Allied Health or Technology as their area of major interest.

¥ i

Only 19 percent indicaté-another arca of interest in areas Tike human development,
v a0 s . i .
the arts, educational studies, liberal arts or social theory (see Table 6). |
“‘ @ 3
.1

. . . 1
@, |
.., i . » :

*All data tables are presented in the appendix: . ‘ SRR 5
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"EVALUATION PLAY AND METHODS - L S _ -

-

.The eSsent1al elements of the general evaluaﬂlon plan fiw NMCE here (1) a mjd
4
term stud\ to be’ cOnducted by August 1975 and (2) a long term study which 1ncorporat

the College s program effect1veness and relatcd costs (PERC) ‘model.

L . N
‘ . ") .
Lt n >

=

' The nid-term evaluation'included studies of attrition and stu-ent mid<course.
\

-~ Y

evaluation but focused pr1mar1ly on selected case stud1es df currently entolled S

, -—.
« '

‘students. The cr1ter1a used were: (1) the various types of potential student

audiences tapped by NMCE Qai}a CTOSS sect1on of four career areas, (3] -a d1ver51ty
of age; and (4) an equal propbrt1on of male- female (representatzve of the NMCE i

populat1on). Us;ng'these criteria, the students selected for case studies are Shown
. 7 * -

. PLadd
.in Table 7. w.. ~ - | . R . : S
7 \ ~ - '. .
B s - -

/ For each® of these cases,, varipus ESCldocuments-—prospecti, contracts, digests-
- . . w ' ) N : . i e . )
_and evaluations, etc.--were assembled. The digest® and evaluations were stud1ed,by.1
 “ESC's research staff dsingefocallyfdereloped content analysis techniqués."Persona}

~

interviews (tape recorded).ne cgnducted by the research staff with each case study

student -and his/her mentor. Raflng forms about student learl1ng and mentor cod‘&cts

*
0

'were completed during the‘intervxew. Pr1or'to the 1nterv1ew letters weme sent to

. . T - ‘ N

each student explaining the project and asklng foz their assistance A1l sthdents
. » '." R ) . )

agreed to PaﬁthIPate in th1s mid-term study A
' i

PO

<

-"‘"\ In add1t1on, work has begun on.the moTe long term evaluat;on of NMCE Students.

.o, s

q-

All students were, asked to complete the Student ong;aph1ca1 Inventory (SBI]

-students were interviewed by phone u51ng the Student Exper1ence Quest10nna1re {§EQ)

L ‘
~ . . - B » . P K
L4 | -, M 13 . Ad - A
" .
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-

portfollos for advanced standlng. S1xteen NMCE students were 1nterv1ewed by phone

’degree program ahd portfolio as "a w'ste oﬁ t.lme." * The student b,lames the-mentor -

area‘of concentration was jom‘n 11 ~A'* third student hoped to bui’ld leamiﬁg -

. '-. . . . . - PN -, .
L : ,x".E Ce e R S g o o

since the local Academic Review Commlttee had approved their degree programs and . -

-

using the Attrition Questionnaire (AQ) who earolled but faculty bel{eve have per-

L4

manently withdrawn from the progran.

[
R
’

2. EVIDENCE OF SUCCESS'

.
:

. ~Three kinds of data speak, in somé measure, to the question of NMCE's success:

attr1t1on, student m1d course evaluat1on, and case studles of students near1ng

.

complet1on of their program v 1*‘f11 - R

ATTRITION ' ‘ B C : - i 1

v .
M L}

A student cohort was defined (N= 120) and followed for elght 28 day months. At

thc end of th1s per1df 10/ (12) students had graduated 37%‘(44) were still enrolle

N AN

9
,and 53% (64) were u1thdrawn At ESC, attr1t1on is def1ned as students hlthdrawn

T e —

.from the college 8 or more consecutdve months. Twenty seven students £22%) of the -

) -

|

1

J

1
cohort had attrdted (see F1gure 1), This »ate appears to be Somehhat hl%h?r ‘than !
\ L4 \ . ' . \‘ ’
the total College for a comparable per1od ' ’ o . |
) Y‘ ’ N N }
J
1
1
|
.
|

Telephone ZﬂteﬁVIChS were condueted w1th some of the attriters.‘ Ffom this, '

five: ptroblem areas here Identlfled. ESC program and procedures, portfoho,\ mentor;
flnané&al, and’ perSona\ (§Ee ?able 8). \'- -ﬁ'\- L e e '

In on‘_‘fse, the st%dent speﬂf the f1rst three months of enrollment preparing

fhxs degree\pxogramw d pertfol1o.. The student felt“that in each-sess1on with the '1:

e o
mentqr, d1fferéht ci1ter1a usrellnﬂrpdgged wh1eh'reQu1red more and more work. The J

e |1

mentor also ]ost sume work uhich the student was Rsked.to do over. Another student
was disappornted.because She d1d Q?t start on any contract-ﬁ%rk and Sawvwork on the

~ ‘ ,1

1
l
1
:

N N . .

~'for not integratrng eontraet Gdrk '}xh ﬁortfolio preparat1on. Added to th}s dis- j

) -

jappo;n:men&»was the confusion af why sbé-Was\assigned a bu§$ness mentor when her *

4 \~a ﬁ‘ -
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2

. C
contracts around her job but “it ‘scemed. that the mentor "didn't.want'to be Q i
d .

14

bothered." One other student "felt ljke‘a guinea pig,'" This student“de;d

s . »
the school as "disorganized" and the staff as ''confused." She spent much time

-
~

"doing -a lot.of work and rcceived-no crcdit." Other reasons given were financial

’
. problems, family and work reSponslbllltles, and lack of structured programs to

-
-

fit certain academic goals. Is this suecess® 10 much attrition s roo'? YPoes NMCE

<

have the ’ rlght' amount of attr1t10n . £ S

-

L'ID COURsF OBSLR\ ATIO\S - . :
At the time of the sfudy, eight students had completed.thelr portfol1o for.

advanced standing and thus .had sufflclent experlende with' ESC to deserve further

analysis. This was accomplished by a telephone interview at which time a-‘modified

form of the Student Experience Questionnaire (SEQ) was adrninistered. The question-

. . N
~ 4 -

e ‘ néigg_inc}uded several queg&}ons abggt étu@ent,experiences with the portfolis-and’
degree program b;ocess, the men}or/studeﬁt relafionship, the learning }esources used
dﬁring etudents' contraets, and what studenqs fele Ehey had\learned:;hus far.iQ'.
their.programs. g ‘

, - . Data from Taﬁle 9 clearly shous that most help comes from the mentor, wlth six

> -

out of the eight students raflng thelr help as "a great. deal" oz .‘"very great deal."”

This is an 1nd1cat1on that the mentor at Vew Models far Career Educat:on plays a :

[}
- -
P 0 -

cruc1a1 role in .students degree program and portfbllo preparat1on One student com-

mented durxng the 1ntervieu that she SOught little. help, but was given a great deal

.
]

. by her mentor. . . . L. ‘ L -~
- I. L) ~ -~ B . - . ’ \*\ " P
A scries of questions was asked regarding the fairness, learning outcomes,

LS . -~ -~ . T -

. _clarity and personal or‘impers&nal meanihg of the preparation process.” Three-quarters

S -" of'the students found the_pcoccss "generall) fal ' or "fair," £ife.ouf of the eight

ey

-... ~. T \: “ -
— N > - - .
AT s e - - -

—




pegsonal" or ”personal """ While these:

e process somé.of the- data ‘callected - =mw

eight reported that the'prgcess'was

ree program pro;ess was rated as helping "A Great Deal”
i . ] > .
the folldwing areas: improved commmication skills, "

7’

overall personal goals. Howevény‘two area’s showed "none"

- 2

{ons concerning current or most recent learning contracts were

§ - - . .

the ftelephone interview. The topics covered were preparation of-con-

ﬁning work on the coamtract, student-mentor interactions and use




‘A _12-c

o .
The students exhibited a fair amount of independence in selecting topics and*

writing the first draft of their contract. Half of the students selected the topics
for the contract "alone" or'"mostly alone" while five out.of eight wrote the first
drafts. The mentors played the greatest part in selecting the learning resources

! and identifying appropriate ways to evaluate the 1earnings'(see Table 11).. e

oot In describing learning contract ‘experience the feeling that received the widest

. range of responses was '"worried." Three students replied that they were "never
worried," two said they were Malways worried'™ and one &ach responded for. the categorie

v~ -~

"rarely,” "fairly often," and "most of the time." Five answered that tHey were "fairl

often,"'"most of the time"'or "always tense.' One student who has completed three con

y

tracts noted that on her flrst contract she wads "1n tears" while another student was
i

apprehen51xe because she dldﬂ t know what was expected of her Three—quarters of the

~

. students were "never" or "rarely" confused (see Table 12) while half said they were

. "always' confident. All eight were "never" or "rarely" bored, and "always'" or "most

of the | time" interested and challenged.

Four students met or talked with the1r merrtors by phone at least once a week

‘ P
. two students were in contact once every three weeks while one student saw his mentor :

“it once every two weeks. These interactions were described by the student in their
4 ' . R W s . -
answers to several questions. Seven_students answered’that theixr relationship with

€ *

) their ‘mentor was "almost always" productlve and persanally sat15fy1ng_and that their
. A A
mentor let them have "lots of rope" to purSue the1r goals. Most (6 of 7) of the stu-

dents said that their mentors Wfrequently" or "almost always" challenged them to

work at a level h1gher than expected made them think through d1ff1"l} questlons

-

' ol
- rather than provide answers, clearly took into account persopal desires in plannlhg

their degree program and eased their anx1et1e5‘when‘they worr*ed about contract~

) . . T .

work (see_Table-fB). T . ‘ _ ’ j"
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" self-directed learning. Also, somewhat important, were meeting academic re-

"'~ self-understanding. In the area of application he considered himself_ to be a

sf STUDIES

~

Six NMCE students were chosen purposcly for intensive case study and analysis.

he ‘characteristics of "the student cases are displayed in Table 14. For each of

-

these ¢ases, various documents--prospecti, contracts, digests and evaluations, etc.--

*

wer:/jiﬁembled. The D's § E's were studi¢d by ORE staff using locally déveloped
confent analysis techniques. "Personal interviews (tape recorded) were conducted by

ORE staff with each case study stdﬁeht and his/her mentor. Rating forms about stu-

-

2
dent .learning and mentor contacts were completed during the interview. Prior to the

interview, letters were sent to each student explaining the project and asking for

thejir -assistance. All students agreed to participate in this mid-term study.’ Each
case study runs 5-8 single spaced pages, and thus simply cannot be summarizéh here .

(these cases are available by request). What we can do, however, is to provide a
snapshot of each case and review evidence about career, learning, and perspnal out-

comes associated with ESC studies. .

JEFF

2 —

Jeff is 31 years old, married to a high school graduate and has two
 "children. He has spent his whole life living in the same rural community.
His iather is a truck driver who had some’high school while his mother, a
housewife finished her high school education, ) ) -
\ . < | ) ]
. ° Jeff set three major goals for his Empire State College study: attaining
sﬁecific skills useful on his job; developing .an. understanging and an appre- *
ciation of science and®technology, and improving this ability to undertake

quirements necessary to enter a profession or graduate school,. improving his
professional status, and.obtaining a degree for future job advancemenat.

4

Diring his interview with, research staff, Jeff rated himself on College
leayning objectives much below average im analysis, synthesis, awareness, and

little above average while he rated himself much above gverage in clarifying
purpases. His mentor-rated him a little-higher in most-areas. In particular,
Jeff was strong in applying the compctencies in the science areas, but con< s
siderably weakér in non-technical areas. -

v

PO U TV M

-
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" OMARK ¢ - St 3
. Mark:is 25 years old. He was raised in the Bronx but now lives in ’

Westchester with his who holds an associate, degree and is currently
employed as a secretary. His father, a retired motorman, finished high
school while his mother, a housewife, had some high school but did not
graduate. Mark received an A.A.S. in Food Service Administration from. -
Westchester Commmity College in 1969. For the past 4 1/2 years he has :
been a technical craftsman for the New York Telephone Company.

-

Mark knows that business/marketing is a very competitive field and many
~ conpanies will not interview for positions unless the candidate has a master's
degree. Thus, he has hegun work at Empire State to, get a bachelor's
degree in business and marketing thereby enhancing his chances for promotion..

Both Mark and his mentor were asked to evaluate his competencies when he
entered'New Models compared to where his competencies are at this point in

- his college career.- ‘The ratings, based on a scale of lowest = 1, .
average = 5, and highest = 9, were given on.the following areas of competencies:
analysis,. synthesis, application, clarifying purposes, awarencss, ang self-under-
stéqding. In all of thé areas, Mark rated himself a high average, either seven
or eight. His mentor, on #he other hand, felt that in the areas of awareness and
self-understanding, Mark was close to average while in clarifying purposes it
depended on the specific area. He rated him 4 in non-vocational areas and 7 in
vocational. The mentor declined to give ratings on the competencies of analysis,
synthesis and applicatioﬁ because he felt that these skills do not carry, over’
from ane area to another. Mark could rate high’%?)one area and low in anothef
area in the same competency. : .

h . ELLEN - é&p" e | . .

. \ g e
. s N “a

. Ellen is 54 years old and married to a truck driver. Sle has two'
children, both college graduates wi;h_pnesholding a doctprate, and four -
grandchildren. Ellen herself attended Rockland Community dbllege on a
part-timé basis from 1963-1967 earning twelve liberal arts credits in an
_Associate's degree in cultural anthropology, ethics, modern poetry and advanced
composition, In addition, she works at Letchworth Village, an institution for .
mentally retarded individuals where she has taken several inservice training
courses %ncluding a 400 hour attendants' training course, a funddmentals of
- supervision course, a case studies in supervisdon course and a ten hout workshop
1n_bqbav;or modiiication.{'She‘also has completed two Civil Service Employees*
Lo Association non-credit courses-ih public personnel administration and concepts
' of modern’ public administration. » L

- - . -
. - . .

Ellen had definite goals when she came _to NcwknﬁdéIijor Carégr Education.
She wanted to get a B.A. degree in Human Services but also wanted the program of

-

_.study to prepare her for the anticipated job.~ Her mentor noted that her .
. _© " work-was effective bggausc of practical experience both in education and
.~ - within her organization. What she needed was an approach that more systcmatically

- ' integrated various learming.. ’ :

.
. .
- Ll

, . .

.’ . . - ., P b .

: . . TR ] - L
“« ‘ b h - .
- - - -
. ._‘,--'
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In the thrce digest 34; evaluations that were content analyzed, Ellen scored
- on the average sevcn‘points (out of a possible 10) with analysis, synthesis and
application receiving the highest scores and general learnings the lowest. Ellen
received one point in the second contract for self-understanding, where her '
affective skills were enhanced in the poetry and visual arts workshop. Ellen's
tiuree contracts were at an advanced level, both theorctical and practical |
in orientation;'contempofary; interdisciplinary and professional/vocational
in mode of learning; cbntinmpus from one to another, and revealed strength
in basic communication skills. The mentor and tutors-evaluated her work as
more than satisfactorily. .The learning resource profile revealed ‘that Ellen's
mentor served basically as & resource coordinator and that work experience was |
an integral part of her contract work. In addition, Ellen used workshops, logs
and her own rescarch project as supplementary resources.
)

In rating level of c0mpe§ency at entry in several areas the mentor rated
' her high in the areas of analysis, clarifying purposes, awareness and self-
understanding. The mentor alsg rated her close to average in synthesis and
application. The mentor made hearly the same rating at program completion.
The mentor explains the ratingsjin this way:

I really don't think we did that much to change her...I

. think she was there...she's 54 years old...you take six

" months out of a person'slife, in six months you're going -
to see a change? That six months is such a small amount

cSmpared to the rest of h¥ life,.
. \sl‘ ) . . ‘

In contrast, Ellen's self-ratings do show perceived growth' im several of the
competencies.. Also, she generally rates herself higher than the mentor. did in

all arcas upon completion of 3er studies. o

. 1
»

At
v

. . PHIL . ' - oo

PH%1 is 44 years old. He is marrfied with three chiquen, ages 17, 15 and 10
He has lived all of his life in the-samg location, his parents had no education
beyond grammar school and Phil went to aihearby public high school.+ Phil has been
in the county police depdrtment for almo{t 24 years: He is active in several
community drganizations including Scouting, the Explorers and Police Cadets, and

seTves on the community's Alcoholism Task Force and is a mqmber of the Helicopter |
Emergency Lift Program. : . ¢ ' ' L

Phil described three goals in his degree program statement: to teach at a°
.college level, to become a police consultani for a small department, and’to work
with young people in and outside the, law enforcement field._Since most of his
prior learning was in criminal -justice, he decided to work toward a Bachelor of
Science in Human Services at NMCE with a. concentration in crimindl justice. At

New Models, he planned to rownd out his highly speci fic education with some liberal

arts work, The mentor says, "His concern was with broadening his understandings.,
in thosc argas of police work that had to do with Human Services and he had
gleaned from his éxperiences a great deal."’ N . .-

) i “

-

!
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‘The mentor's ratings show that there has been no growth in Phil's
ability to analyze and synthesize, he came with a high ability and used it
in his work. In ability to apply thcories and concepts the mentor says
‘that Phil could apply learnings well in familiar areas however in new arcas
he 'vacillated between good application and some fuzzineéss." The mentor - :
« felt that during precparation of his portfolio some refinement of his purposes
took place however his g0als and values werc alrcady well developed at enrollment.
Phil is described as being open to change but considers all angles before
changing. His contract work has merely opened Phil to more areas where he has
" had to think through various problems 'and come to a decision. Phil's ratings
shows that he places his abilities in the average range in areas of analysis
.and synthesis while much above average in application, clarifying purposes,
awareness and self-understanding. '

A content analysis of Phil's digest and cvaluations indicated that-he
scored very high on cognitive learnings. On the affective outcome areas examined,
evidence of learning was.not recorded with one exception, Phil did complete as
part of his first contract a portfolio which served to clarify his purposes, an
affective outcome. ‘ , , :
, Phil's two contracts representcd a mixture of exploratory and advanced work;
' contained both theoretical and practical materials; were contcmporary not historicaly
were interdisciplinary and professional/vocational (the second one also was problem
focused) in modes of learning; were discontinuous 'in nature and showed ‘evidence of-
basic communication skill strength, In terms of the learning resources profile,
Phil used his mentor basically as a tutor, used his work experience as an essential
N part of his learnings (including specidl workshops and séminars) and the purpose
-t of the readings cited on the DEE were clearly identified and integrated into the
’ degree program framework. The mentor evaluative comments in both D§E's were
classified as more than_sétisfying the requirements of .the contracts.. Co .

> K3

KAREN

i

Karen is 30 years old, divorced, has a three year old child and lives.
with her mother. “She has spent her lifc in the same city, attended public
. high school and graduated-in the top half of her class studying "about the
.. samec amount as most' students.” Her father, a mechanical engineer at a local
' hospital, attended high school while her mother, an assistant at the same
hospital, attended grammar school.

L3

Karen's'gaal at Empire is to obtain certification as a lab technician by
taking the Amerioan Society of Clinical Pathologists Exam for Medicgl Technologists., |
‘. Whercas earlier Karen fould not see the value of a'bachelo;'s degree, she~now_s¢gs
. the degree asées§cntial to her career goals. '

v -

A content analysis of Karen's first digest and cvalyation revealed a hecavy !
> cognitive learning impact; especially in analysis and application skills. On
the other hand, no cvidence of affective outcome impact was contained in the ° ;
digest document, In terms of several demensions of contract work, Karen's contract -
- contained e¢lements of both exploratory (i.e. lower division) and advanced (i.e. .
upper division) work, was both theorctical and practicgl in origngation, was - ,{
contemporary rather than historical.in focus,.used an 1nterdis$1p1inary:and’
T 'prdfgssional/vocational‘mode of }carning and a weakncss'in basic communication
TERJ!:‘ skills yas reported. - This deficiency may be CO?rBCted‘lp a subsequent contract.
." Full Text P ic + - - . ~

IToxt Provided by ERI

L3
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Karen's second contract is similar to Contract I. ,Hgggver;’it focuses
on the theory and mcthods of bactériology, serology,.mycology, and immunolpgyt
The same references were cited, and the evaluatign methods were the same. This |,
time Karen used the television course the "Ascent of Man" to earn four weeks r
credit in general leaming. As yet, the Digest and Evaluation has n?t been |
written. : ) : , ;

During an interview with a member of ESC's Office of Research and Eva}gationgg
Karen was asked to describe her feelings during the last contract. She began Fij
by saying that she was never relaxed, that she was always temse. ‘She yent on ’f
by saying that she was worried most of the time, tense and confused fa%rly often .
and never really confident. Furthermore, she was pever bored, always ;nteres;eg |
and challenged most of the time, Karen also commented that she can work and ‘|
study full time because they are closely related. At work, she is abl? to.studx;‘
between three and four hours a day. Although difficplt,’this-conbinat1on is s

. necessary to complete her career plans. - 2 ; o .

— - I ) _ . A
Karen's mentor rated her level of competency in several college defined

educational outcomes as close to- average, perhaps a little higher in clarifying
‘purposes and self-understanding. .On the‘other hand, Karen-rated herself very -

' high in the arecas of analysis, clarifying purposes” and s§If-u9derstand;pg wh1¥p
near average in synthesis, applicationAang’awareness, Karen is now ;aklng: oA
chemi§¥ry courses at a -local community college, and working on;her'portfol1o .
which she hopes to present for advanced standing in September, . . —

1 ‘ ‘ : S /-;
" RUTH . £ *‘._ ,‘ : .

1
¢
3

LY
.

e choe -
)

Ruth is a 50 year old mother of fjve;%ho~has\lived in Rockland fgunty L T
since her marriage. She graduated in the tap balfwnﬁ her public high school.
class studying "the same-amount as most, students;"-but had no college experiéﬁce
previous to Empire. She considers no other learning experiences *highly signifi<!~
caat, although she -attended a secretarial school and completed an Arthur Murray ?
Teacber Training Course.. . & : v f . ‘J
Ruth has much- uncertainty over her ability to perform college work;“in part,
because she has had no formal educational experience in 33 years.. On this, she
stated, "I_guess nobody could have come more empty-handed than I came.™. Added
to this uncertainty was preparation-for a different career. Overcoming such
feelings of uncertaifity and *finding the beginnings of a career played a major
part_in her ESC experience. To-get some help in these challenges, Ruth sought .
help at & local counseling center for women. Testing at the center showed she
tould qualify for college. - However, a structured collége program wouid not allow {
Ruth #o spend time at homeé taking care of her family. When stie heard of ESC's ’
program from.a counselor at "the womeR's center, she thought it might be ideal 1
- for her situation. "College was completely out of the question yntil ESC becam
available." a R . - : Co - {
|
%
i

L . ~
. : .7 - ! . P . : .
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The content analysis evaluations of Ruth's first two digests confirm the
student and mentor ratings of her competencies She received a rather moderate
scoring (average 4.5 points on 10 *point scale) for cogn1t1ve impact and no fe-
cording of affective outcome’impact. Both contracts were exploratory in nAture
(lower division work); both theoretical and practieal in orientation, contempora:

. disciplinary or interdisciplinary, dlseontlnuous, and revealed a weakness;in basic
) comnunication skills. The contracts weré evaluated by the mentor ds adequate and
- more than satisfactory. The mentor was generally used as a resource coofdinater,
bibliographies were stated on bgth centracts, and the purpose of the péadings was
" clearly 1dent1f1ed

.

.

g . The f1rst year of enrollment at ESC was a bridging year for
become familiar with college level work and gain confidence. Rut “and heF mentor
rated her level of competence in several areas. Ruth rated-hers 1f below average
in the areas of analys1s, synthesis, and appllcatlon, average 1fying purposes °

Her mentor, on the

that she still th'strong self-doubts.

- ' 3. DISCUSSION
— — . .
A compfex array of. evaluatlve data ang@’information have been, reviewed concerning

- - |
. - )

i -

the sgccess of the NMCE. It seems approprlate now to stand back a bit from thls

= ¢

- pregram and to talk about the concept of success as used in postsecongary.educatlon
. P - e . . .
an? as {llustreted with the~case of NMCE. ‘F i -7
/;;7/,/ At NMCE, program evaluatlon is underuey I gr, no clear definitibn now
‘45//1 o ex1s;s about what constitutes success and no ¢learsst aards can be articulated.‘ .

)

. will be indicators of program success. It is not clear at this tinte what the data

s

» - a

on attrition rates mean as far as NMCE's success. entsvjnterviewed do point -

S

' learnlng in terms ¢f the Cs ege‘s cognitive objectives‘for.stuﬁents. Also research

€ctations ¢

qogniffVé'Iearning. But, how much is enough? What are the faculty.s
for student learningf;:ﬁ;w.do we judge whether NMCE. is suc .ul.uslng the student

/
and mentor ratlngs, attr1t1oﬂ”data, and the results of content analys1s° Sténdards<,>

-. -

Eeed to be articulated and app11ed to these rich and varied types of data. . o

. b . i ) - . e ae
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. ~But let.'s-look at the data a little bit more. Some eaf&y points can be ex-

tracted that suggest what "quality' and "program success' mean for persons cfose . .

-

.to NMCEi//Mest/of these pérSOns,talqhabout the succéss of NMCE--let's see what
" 'stahds out in their minds.
I A, ~*' ¥ .
Administrators of the program talkrabout success, They see enrbllment increasin

~

en ment targets being met, and a backlog of students wantIng adm1551on to the

prograt. Also, the college's backing of the program is evidenced by the number of
state lines-dedicated to it. Recall.that the program was started heavily deperident

on "soft" money.- In addition, program administrators receive positive feedback from

o emplqyers community agencies, and state offices affiliated with the program,

o

. Although ma1nly "trad1t1onal " these indicators of success are 1mportant for they

re1nforce foundatlon interest and are encouraglng signs of potentlal developments.

.. Faculty, too, -speak in pra151ng ways about NMCE's development and future. Why?

ESC faculty mentors' are attracted- to the College for special reasons. ‘They've#had‘
the1r fair share of lecturlng, meeting large classes, and presenting ''canned" mater

- ) r1al. And thlS isn' t £ully sat15fy1ng At ESC, faculty work on a one-to-dne ba51s

.with students; they get to know thelr students in ways unknown at lagger, more -

N

routinized colleglate enV1ronments. FUrthermore, tﬂéy can assist students at ESC ‘te

A

=
Y

fpame individual programs of learning and define significant roles for themseres

. ‘in the implementation of.these 1nd1v1dual1zed programs. In sum, NMCE faculty have a

A Y

real opportunlty to affect student learn1ng amd developmgnt and do it in f1elds tha

- . . . (N

have clear career consequences - . ‘ L )

¢

A third part of the success puzzle emerges when we ask _What's in NMCE for

. students?. NMCE students are somewhat older and‘somewhat more experienced in the wor%

.

life than is‘generally true'fOr ESC students. ThIS Means. that these students likely

. . i . Vs v )
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.

have both prior college work and prior work experience they think is creditable
. . ’
toward an undergraduate baccalaureate degree. ESC provides an opportunity for,

this prior experience to'bce examined’and made an integral part of the student's ESC

~

academic program. : ' : ! \

"

.

Older age and more work experience also means that a collegiate program sholuld,

within reason, lead to tangible outcomes--recognition of competencies earncd, more
‘ ) ! [y - . R .
. salary, a better job, or a different career. ESC's NMCE program scems.t® meet these -

N -
/
important student needs.
o ¢
In-conclusion, we submit that a multjiple perspectives view of educational pro-
. gram effectiveness and success has mer No one person or single agency can capture
| 12 . -
‘what an educational experience meaps to an individual or to the overall success of
T suggest that persons attempting to decide on the 1
. . N - Y
ogram: (a) look at a variety of data, and (b) weigh }
. h -
. . ]
sts of the different persons - administrators, faculty, Stu- j
' @ , - - 1
dents, state off}z{éls, taxpayers - who are critical to ‘the program's success. Those
i are ouTr rough ?houghts as of now, .- ’ .
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Figure 1:° New Modelg for Career Education Attrition, August 14, 1975
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;  Table 1
. ’ _Student Age, ) ’
D - .k of - 4
‘ -, Studerts- -4,  Age .
NMCE F 118 "36.3 T .
Lower Hudson - 77 * 375
College < 29, 35.3 .
t . .
| / - -
* 1 ‘ll
- ) ’ %
N Table 2 i L
) Sex
. . - s
! Male N Female Total
. ' $ . -# $ ' %
"1, NMCE : 71 ) " 40) {| 119 (00)
\Lozer Hudson : 45 A~ 48) || 89 (100)
’ College 1781 (51) 1680 (49) |} 3431  (100)
. . ‘*‘

. . ,;*'/_ ¢ .'
Source: Student Master File, June 23, 1975
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- S T _..H,i M_I
4 . ,. i ] . [ | ) ‘,,\\‘\a :. ) ) . W N . M ch-g Ho u ) . . ,Hi “ . .
o o . 5 %mncaosn Status’ . ,
. o " Full-time - :ﬁm time 3/4 time * 1/4 time »~ Total -~ -
o . F . -f, % % L% ¥ % £ % .
- - ¢ - L . ] j - 4 N L
. o NMCE . o) 28 (21) % w» - (79) 0 0 0 0 -f 119 (100)
. Lower }liudsort™ . - 38 mauw (57) .0 0 0 0 “89 ._(100) Lo
' ~ +°| College - . = 1470 43, | Gt (45) 9 - {4 (12) | 3431 0)
\. c. - ) 4-. \_\\ - * ~
. . e ‘m. . . \\
v - s . . .o 3 N M S ) )
. - _ " PR / o
. b Vd -HoMH#UHoy& \\ \ ,
v » . . 5 S
LR v hd 4 %
B N . . um:omn\ouuao neawwamaa . ’ ,\\W\\
.0 . . \/\ 7 .« - .
. , — . -
Na .S+ Eﬁoaﬂr 1Zth GED |1 yr. Coil,| 2 yr. Cail, . ; —
) , . L H sV & %1 ¢4  sl# % - | 4~ % "~ # % 1 %
. . A B I RS —— "
- | NMCE . 5 T (4)4] 32 (27) 1] 22:.(18) | 46, (39) 117. (9 72 (2) | 119 (100)
. Lowcr Hudson 3 (3] 15 g7 0 (0)t-16 (18) a2” (47 |11 (12) 12 {2) | 89 (100)
.. | coliege 361 .28__\\ 973 (28)|169  ¢5) |453 (13) - [1032 (30) |383-__(11) '|60 Qv 3431. (100)
. — mmﬂ = reng — -
. N N . R .\u 4 - »// e \\r\«, — .
. / . ®e \\ Tl 4 ) ; - e
* : I s e
o okl : . S \
R Source: . Student Master File, .F.%o 23, 1975 7 . T, . . g T
LR I oo e o v e / ,
L,
; . . * " / AU/R N . : N )
.. o ,.. A _ . i N L \ Coe LT X . .
: S e i’ SN L . :
: : ‘ . Lt . . / T ~ . 4 . .
- T % \ g S, . * ‘ _OR
S I : A |
: tL ) R NEE|: By
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i -l T T
- . .. Tables - °
: - : Occunix&icinal?Sta:tus'
— 577 NMCE Studenis Only
r. v ‘ . i L
;. Occupational Status L %
ST Professional 20 an
4 | Semi-professional 12 (10)
« { Executive - 8 , (7):
-Supervisor 28 (24)
{ Technical | 10 ¢ (8)
: Small Business, 1 (1)
Skilled trade 4 . (3)
‘ Semi- or unskilled 18 (15).
Art . 4 (3)
- |Housewi fe 1 (1)
. Student 4 (3)
lhemploYed & Retlred 2 (2)
¢Unknown : 7 (6)
otal o \§\<l ‘ 119 . ° (100)
i j‘&‘\'\‘i\ M : .
! e - e e
) Table 6
* Major .Intéerest -
— " NMCE Students Only *
o r o : =
. %. 5 -
. mterest A .. %
Commumity § Hum:m Seru!ices 23 (19) -
Business § Economics 19 (16)
Allied Health 14 (12)
- Science, Math § Technology 12 (10) g
Human Development 9 .(8)
Arts 5 - (4) |
A Educational Studies 5 {4)
. |Liberal Arts 2 o (2)
Social Theory, S&ial 2 o (2)
Structure § Change _ . .
Historical Studies 0 . (0)
Cultural Studies 0 o (0)
Unkpown ° 28 (23)

I

Total - R

119

“(100)

[ .

- ESC Student Master Bile, August 13, 1975
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Table 7

Characteristics _of Student Cases . . .

Name=*

Field

_ Characteristics"

H

Jeff
Mark

. Ellen

. Phil

Ruth

-
PN

>

.Technology

L4

Business

I
Human Services
in Allied
Health Setting

Servicee

25

54

1

30

50

2

{

i

-l..

v - F

. new career role n S~

ganic development. . . .

On the job traln1ng, inclusion of
- IBM courses in degree program ‘

_AAS in foed- technolqu, cireer.
switch young ' “ .
x i - ’ -;:" f -

a -ﬂ”,—:_v .. ‘, -

Substpntxal Iife experianee exed1t"“
utilized her work in-her. learnlqg, .

.her promotion was dependent on Mer« -

receiving the B.S. degree; %?usual

- Yot
e el -

-
*

A.S. degree in concentration; con- |
céntration completed through ex-
per1entia1 learning; needed broad—
ening

-

Came with RN, In her degree pro-"--- g

gram she comb;nedevarzous'ele—

ments in her background into~ncw~ It Nt

area-niedical technology. She is
attempt1ng.cert1f1catlop through
an independent route

€
-

No "previous college education; .
out of school for 2S years; began -
withea bridging, contract, i.e.,

one which brought together her '
family experience with her -explora-
tion of'p0551b111t1es within the
‘human services career area. Degree
program has similar type of ‘or-

-

=’EKC

‘Pseuﬂonyns»uﬁed
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) > . e - * . [ f'
! ” ‘New Zoao: ».ou nwnooﬁ Education >nnuwn»b= R
: " August x. 1975 . ~
‘e - ) _ﬁ ,w
__ . A “ o * ‘ y * ‘
_ Graduated “

: Ay 12 (10.0%) , )
Cohort: ’ i , . .. .
All students ever m:&@ﬁ.ma in . . Enrolled |, _ )

New Models for Career Education|—— 44 (36.7%) |, ’ ot
# . , b.. — 3‘
from 11/73 - 12/31/74 = 120 - ' S .
] ’ Withdrawn, o
. /\ 14 '
- : . . 8 mos.+ = 27 (2 .o. m.&
? A N .ﬂ BAQM.O b b ﬁ u.u*v
’ M : 6 mos. = 1 ( .8%) |° .
. ) i S5mos. = 7.(5.8%) o,
: - 4. s, = 37 2.5%)
) _ n 3mos. = 8 (6.7%)
* .\_ AN mos, = ”N ﬁpcoo*v
R 1mo. = 2 (1.7%)
_ : : .- N 4.(s3.3%) | .
' a : : ) n_ ' ! M... u_ ~_.\~ ‘.M ' 4. " ’ !
. I - R ..“ .
- “ KE . -
. Y o ‘ ; '
. u. m_ .M o _.n_ . - . C )
) s . o .v.« - e o \.A” . .a " R — M
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©
* Table 8 - .
*” Problems Influencing Withdrawal
3 N .-
- \ﬂ g ] 2. -
.. : : Students -
Problem Areas: 1 2 *;:lrS 4 3 6 7 10 | Totals
Problems with ESC prograr,ﬂ.;fi,ﬂ,ft’ TxF] x | x I x 5
and/or procedures o | . 1. -
- . " - ' N - l ]
Problems .with portfolio x | xtx . 3 |
-,Mentor'p‘x‘él')"l.en‘:s ~I x| x x| x x X 6 4!
0y o - ]‘
. 2 4
Financial problems t- , . x ) i 1 j
Rersdnal problems ) -l x X, 3 j
. N . " i
— - e : : s |
I I [ 2 .
- B . R ‘i]
‘ 1,
. |
Table 9 ’ |
Assistance Regarding Portfolio and Degiee Program Preparatic;n ) ;
: . - S
i a 1
A | Very Does |
Source of Assistance None | Some | Great| Great | Not* Totals
- ' L, Deal | Deal, | Apply ' |
Your Mentor, oy L1 | set| e '8
Your Spouge 0 1 o 4 3. 8 '
: . -] _ ] j
Your, Friends L 0 2 0 0 6 8 |
. '. : 41‘
Fram the Saratoga 3. ] 2 1 0 z -8 . b
Assessment Office. : . C
local ' 1 1) 0 |1 5 8 i |
- {Other Mentors o |o o |1 7. 8 7.
‘ : ‘ L
Others (assessment o |o o o 8 8 L
specialist, other : ' ' ‘ j
Students, etc.) g \ P
i My — . - - L



. ; ' Table 10

Learning Qutcomes Frofm

-28-

Portfolio. and Degree Pro

gram Process

ot

» \

¥ of Students
Competency A A Fair| A Great| Very
-\ None] Little] Amount| Deal Great Deal
Improved communicatfon skills, ' — ° 1 2 1 2 2
Improved ability to analyze. 1 1 1 3 2
Improved ability to evaluate. 1.] 1 1 4 L
‘Improved ability to synthesize. 1 } 1 1 4 I i
Clarified vécational § non-vocational S 0 1 1 1.
. jpurposes., Y I e ‘ ’ 4
! v - ) . R . ° [ 3 I )
Increased undérstanding-of self. 3 2 0 1 2 x
. |Helped to meet overall academic goals. 1 1 0 4 2
Helped to meet overall personal goals. 1 1 ' p | 3 2
.Table 11
. " - Development. of Contracts- ' |
" '# of Stuydents )
et L . You |Mostly |Mostly|Mantor .V?;rf
Contract Actiyity - Alonef Alone |[Together|MentorjAlone | Totals | "«
R N rd ’ .. .
Selection. of Topics 3. - 4\3 4 0 0 8
Selection of Lea}niﬁg Resources 1 2 4 .1 0 -8
* . . 2, ] ’ BRI =) -
Identification of Evaluation qorl -3 - 2 2 "8
‘fériteria . . . . : . A .
IEIER B oo B ‘e ’ >4 i
Writing the first draft - 0 3 0 0 '8
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Challenged
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. , . Table 12 |
Feelings During Contract flork
’ . I
- \!l - i Py
) # of Students '
) - . Fairly | Most of /
Feeling } Never Rarely. Often the Time Always- | &
Worried B 3 1. 1 1 2-
, - : ~ ;
Tense - ot 3 .10 2 -1 2 -, .
.| Confident p. e 0. +% 3. - 1 T o0 S S ‘
~ | Bored I 7 1 0. 0 0
Interested ‘ 0 0 "o 3 5
5
2

P
. -
L ) . ’
~ .
”
- -
€
- "
L] - - N
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‘ 3
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.
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';"able 13 .

. ) Mentor/Student Interactions 5 ; \

. ‘ . . ’ R . ¥ ¥ N l

. ‘ |

Type of Mentor/Student No Occasion-| Fre- Almost|Un- ;

Interaction Ans.| Neverlally quently |Always|decided |Totals | |
Mentor c‘hal‘lenged me to 0 |- 1 1 1 2 _ | -4 1 .o 8. . %

work at higher level. N B SRR B - <

Mentor made me think 0ol o 0°- 3 5 o | 8 ,
through difficult ., |
questions, ) N - -
: ) 1 . s i
Mcntor clearly took into 0 1 0 1 6 "U"‘M-—v'fr..w
account my personal ’ T
desires. , : i |
L4 . . d 1:
Mentor eased my anxieties.| 1. 1 0 A 1 S5 0 8 1
i R e * ) "
My relationship with my 0 0 1 0 7° 0 8 .
mentor was preductive. |
v e o ' i
My relationship with .10 1 0 - 0 . 0- 8 ¢ 4
mentor was personally 1 - .
satisfying. ' ] .
- : 4 |
My mentor let me have lots| 0 | 1 0 0 7 0 8 B
- of rope to pursue my _— ’ - 1
goalss : 1 |
. . - j
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Table 14

~

./ru -

s Characterastlcs of Student Cases

/r

»

Name*

Field

Sex

Characteristics . J

-

—~

Jeff

Mark

Ellen

Phil

Karen -

1

.Ruth

o

© 1 * Busiriesd -

-

Technology

..
o

~
6 .

Human Services
in Allied
Health Setting

L)
Human
Services

<

Allied -
Health °

-
Human
Services »

54

44

30 &

M

N

‘her promotioﬁ was depend®nt on her

".an independent route

“.out of school for 25 years; began

. human' services career area,
‘program has similar type of or--
" ganic development.

n =4
.

On the job training; inclusion of
IBM courses in degree program

. N '~\‘ Lot h»" .- W
AAS in food technology; career
switch; young

N 4

o

Substantial life expepience. credit;]
utilized her work in §t§£1earning;

receiving the B.S. degree; unusual
new gareer role _

A.S. degree in ceoncentration; con- .|
centration completed through ex-
perlentlal learnlng, needed broad-
ening :

L

Came with RN. In her degree pro-
gram she combined various ele-

ments in her backgroumd, into new
area-medical technology. She is
attempting certification through

R I

No previous college educilion~

-~
¥

with a bridging contract, i.e.,
one which brought together her j
family experience with.hér explora~1
tionm of possibilities within the -

Degree

;
-
.

e




